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STATEMENT OF PURPOSE 
 
 

This Course of  Study attempts to refine skill and  concepts previously taught in the ninth  grade while  introducing new content in the 
areas  of American  literature  and  composition  that  will  prepare  students  for  the  multicultural  study  of  literature  in  subsequent  years. 
The  student is exposed to all areas of communication arts:   reading, writing, speaking,  listening, an d  v ie w in g  but the approach is an 
integrated one.    Composition and discussion are used as reinforcements for reading and critical thinking skilL.   Conversely, reading and 
critical thinking drive the writing process. Rather than being taught as a separate discipline, vocabulary development is an inherent part of 
reading and composition activities.   Similarly, speaking and listening skill are developed on a daily basis through classroom interaction as a 
part of ongoing instruction.  Separately we assess students to gauge progress and inform instruction. Benchmark assessments for students in 
grades 9 through 12 are administered in the form of a midterm and final exam for full year courses. *Special Note: Only final exams are 
administered at the end of quarter courses and semester courses. Students experience the language arts program in which content and skill are 
interrelated on a consistent basis. This Course of Study attempts to p resent such a program. 

 
This revision addressed the New Jersey Student Learning Standards for English Language Arts, as well as the New Jersey Student Learning Standards 
for Technology.  In addition, this revision incorporates additional instructional activities to address the new standards, address Partnership for 
Assessment of Readiness for College and Careers (PARCC) assessments, addressed increased accessibility to advanced technology, and adds 
essential questions, includes a rubric for the current Authentic Assessment, and updated grading procedures and bibliographic information. For 
guidelines on how to modify and adapt curricula to best meet the needs of all students, instructional staff should refer to the following link - 
http://njcdd.org/wp-content/uploads/2016/08/tools-teacherspart2.pdf. Instructional staff of students with Individualized Education Plans (IEPs) 
must adhere to the recommended modifications outlined in each individual plan.   

http://njcdd.org/wp-content/uploads/2016/08/tools-teacherspart2.pdf
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THE LIVING CURRICULUM 
 

Curriculum guides are designed to be working documents. Teachers are encouraged to make notes in the margins. Written comments can serve 
as the basis for future revisions.  In addition, the teachers and administrators are invited to discuss elements of the guides as implemented in the 
classroom and to work collaboratively to develop recommendations for curriculum reforms as needed. 

 
 
 
 

AFFIRMATIVE ACTION 
 

During the development of this course of study, particular attention was paid to material, which might discriminate on the basis of sex, race, religion, 
national origin, or creed.  Every effort has been made to uphold both the letter and spirit of affirmative action mandates as applied to the content, 
the texts and the instruction inherent in this course. 

 
 

MODIFICATIONS AND ADAPTATIONS 
 

For guidelines on how to modify and adapt curricula to best meet the needs of all students, instructional staff should refer to the following link - 
http://njcdd.org/wp-content/uploads/2016/08/tools-teacherspart2.pdf. Instructional staff of students with Individualized Education Plans (IEPs) 
must adhere to the recommended modifications outlined in each individual plan. 
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GENERAL GOAL 
 
 
 

The students will: 
 
 
 

1.   become aware of the relationship between history and the evolution of the English language through a chronological study of 
American literature. 

 
2.   understand the changing characteristics of literary expression as they are reflected in specific selections from the canon of 

American literature. 
 

3.   refine and master an ever-expanding repertoire of rhetorical techniques for written and oral communications. 
 

4.   develop a broad background of reading experiences that emphasizes textual analysis as well as the study of all literary genres. 
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Shared Inquiry Writing process Pieces 

Reading projects Revised Writing 
Oral Presentations Literary Analysis paper 
Novel Tests Timed Essay 
Research Process Research Paper 
Technology Presentations PARCC Writing 
Creative Writing Pieces Metacognitive Reflections 

 

 

GRADING PROCEDURES 
 

MAJOR ASSIGNMENTS 50% 
(Tests/Projects/Presentations/Writing) 

 
 
 
 
 
 
 
 
 
 
 
 

MINOR ASSIGNMENTS 35% 
Reader Response Reading Logs 

JournaL NJASK/HSPA Preparation 

Article Annotations Quizzes 

Reading Projects Vocabulary 

 
CLASSWORK/HOMEWORK 15% 
Online Activities Class Discussions 

Group work JournaL 

Vocabulary Reading Comprehension Checks 
Literature Circles Literary Letters 
Discussion Questions Creative Writing Pieces 

 
RMW 
In-Class Essays and Joint/Individual Exercises/Projects 
PARCC Practice Tests 
Daily Work/Effort 
Engagement in Class/Participation 

 
20% 
20% 
30% 
30% 

 
FINAL GRADE 

 
Each marking period shall count as 20% of the final grade                                                                     The midterm assessment will count at 10% of the final grade, and 
(80% total).                                                                                                                                                       the final assessment will count as 10% of the final grade. 
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PARSIPPANY-TROY HILL TOWNSHIP SCHOOL 
COURSE PROFICIENCIES 

 
Course: ENG217 Title: ENGLISH II 

 

In accordance with district policy as mandated by the New Jersey Administrative Code and the New Jersey Student 
Learning Standards, the following are proficiencies required for the successful completion of the above named course. 

 
The student will: 

 
1. recognize the act and importance of listening: 

a. as receiving meaningful communication through effective collaborative discussions. 
b.   as a source of information, a stimulus to imagination and creativity, and evaluation of the credibility of the source and 
c.   as an analytical operation of thinking in the listening process. 

2. organize, prepare, and present a spoken presentation clearly and expressively. 
3. initiate and participate effectively in a variety of collaborative discussions regarding relevant topics, texts, and issues to build on peers’ 

ideas and express individual ideas clearly and persuasively. 
4. collaborate by sharing ideas, examples, and insights productively and respectfully in informal conversation/discussion/debate . 
5. use a variety of technologies as a tool for learning that evaluates the credibility and accuracy of sources utilized. 
6. experience and respond to print and non-print media through active engagement with appropriate methods of analysis, interpretation, 

and evaluation. 
7. develop vocabulary: 

a. define words in the context of a literary selection; 
b.   utilize prefixes, suffixes, roots, and patterns of verbal analogies to determine the meaning of unfamiliar words; 
c.   understand the denotative and connotative functions of words; 
d.   develop and demonstrate a proficiency in the varied yet accurate use of words in writing assignments; and 
e.   identify synonyms and antonyms. 

8. through the study of American literature: 
a.  recognize reading as a process and develop specific metacognitive strategies to approach different types of text (non-fiction, 

poetry, fiction, drama); 
b.   identify the characteristics of Revolutionary, Neoclassicism, Romanticism, Transcendentalism, Naturalism and Realism; 
c.   demonstrate knowledge of Puritanism and its influence on American literature; 
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d.   know the contribution of early men and women of letters to the formation of a distinctly American literary identity; 
e.   analyze the nature of twentieth century American literature; 

 

 
 

f.  identify the characteristics of Gothic, historical, regional, and romantic works and their contributions to the growth of American literature. 
g. identify the components and devices of ballads, spiritual and folk tales, understanding their influences on the development of American 

literature; 
h . recognize the figurative techniques and connotative meanings of words and phrases and analyze how specific word choices impact meaning 

and tone. 
i. identify within the short story the creation of a single effect and unity of impression; 
j. recognize elements of literature such as characterization, theme and point of view. 
k.   gain literal information and make inferences from literature; 
l. read and respond to literature critically; 
m. recognize and respond to the recurring themes and patterns in American literature; and 
n.   recognize and respond to the influences of various cultures on American thought, language and literature. 
o.   analyze a key scene or event in two different artistic mediums, noting similarities and differences. 

9.   to develop research skill: 
a.   select and delimit the topic for the paper; 
b.   interact  with  and  synthesize  literacy  criticism  and  biographical  material  that  is  evaluated  for  authenticity,  authorship,  validity,  and 

currency; 
c. compile an appropriate bibliography; 
d.   write preliminary and final outlines to organize writing for coherence; 
e.   compile relevant notes using note cards, graphic organizers, quote charts, or any other note taking method; 
f. write a rough draft of the paper with appropriate use of parenthetical citations with primary and secondary sources; 
g.   proofread, edit and revise the first draft to eliminate errors in grammar, spelling, etc.; and 
h.   ascertain that the final paper whose focus is the analysis of literary elements, such as literary devices, symbol, explication of a literary 

piece, comparison of two works, study of an author’s style, or analysis of a theme conforms to the correct research format according to the 
Parsippany-Troy Hills Research Handbook and department guidelines. 
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10. continue to hone and sharpen writing skill: 
a. use and apply appropriate prewriting strategies to organize the analysis of literature. 
b.   use a variety of modes of essay writing including description, examples to explain, reasons to explain, problem-solution, examples and 

reasons to persuade, personal, and compare/contrast; 
c.   select an approach appropriate for the written message to be communicated; 
d.   maintain a point of view appropriate to the reading audience; 
e.   write for a variety of purposes (analysis, explanatory, narrative, persuasive); 
f. revise one’s own and another’s written text for content and organization. 
g.   develop proofreading and editing skill to eliminate errors in grammar, spelling, and punctuation; 
h.   produce a written product that effectively communicates the writer’s intent; 
i. delimit a single controlling idea or central purpose; 
j.  use technology to produce, publish, and revise individual and shared writing tasks while utilizing technology’s flexibility a 

and dynamics. 
k.   clearly define and fully develop the major ideas of the essay; 
l. provide specific information to support all ideas using paraphrases with correct documentation; 
m.  organize the paper in a cohesive and coherent manner; 
n.   unify individual paragraphs, provide transition between paragraphs and provide for an adequate, yet comprehensive, introduction and 

conclusion; 
o.   vary the lengths and types of sentences to improve fluency, style, and clarity of writing. 
p.   use an appropriate vocabulary that is precise and distinctive, relative to the purpose of the essay. 
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I. SUMMER READING 
 

Essential Question(s): How do readers construct meaning from the text? 

Enduring Understanding(s): Good readers compare, infer, synthesize, and make connections (text-to-text, text-to-work, text-to-self) to make text 
personally relevant and useful. 

 
SUMMER READING 

PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
1.   collaborate by sharing ideas, 

examples, and insights 
productively and respectfully in 
informal conversation/ 
debate/discussion. (4) 

L.9-10.1a 
L.9-10.1b 
L.9-10.1c 
L.9-10.1d 
L.9-10.10 
SL.9-10.10 
8.1.12.A.3 
8.1.12.C.1 

• after reading Funny in 
Farsi, as a class, create a list 
of milestones of 
adolescence of both the 
student’s lives and the 
main character’s life and 
discuss the impact of each 
on their adolescent growth. 

Student discussion  

2.   through the study of American 
literature, recognize reading as a 
process and develop specific 
metacognitive strategies to 
approach different types of text 
(non-fiction, poetry, fiction, 
drama). (8a) 

SL.9-10.2 
SL.9-10.4 
SL.9-10.6 
RI.9-10.7 

• having read Funny in Farsi, 
choose one of the vignettes 
to do a textory analysis. 

Textory analysis Notability 

3.   recognize elements of literature 
such as characterization, theme 
and point of view. (8j) 

SL.9-10.1 
SL.9-10.2 
SL.9-10.3 
L.9-10.1 
L.9-10.4 
L.9-10.6 

• read or view accounts of 
immigration from other 
peoples’ perspectives to 
point of view using sources 
from district databases. 

Class discussion See Media Center 
databases: Bloom’s Literary 
Reference, EBSCO 
Host, Gale’s Literary 
Index, JSTOR 
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SUMMER READING 
PROFICIENCY / OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
4.   write for a variety of purposes 

(analysis, explanatory, narrative, 
persuasive).  (10e) 

W.9-10.3a 
W.9-10.3b 
W.9-10.3c 
W.9-10.3d 
W.9-10.3e 
W.9-10.6 
8.1.12.A. 
 

 

• after reading Funny in Farsi, 
complete a PARCC- style 
narrative writing task. 

Narrative writings  

5.   produce a written product that 
effectively communicates the 
writer’s intent. (10h) 

SL.9-10.5 
SL.9-10.9 
L.9-10.1a 
L.9-10.1b 
L.9-10.1c 
L.9-10.1d 
9.2 

• after reading, “Us and 
Them,” by David Sedaris, 
write a response to the 
following question: How 
does the Sedaris’s family 
influence his perceptions of 
others and the world? 

Teacher evaluation of student 
response 

See SpringBoard, Level 5, pp. 73- 
78 for “Us and Them,” by David 
Sedaris 
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II. NATIVE AMERICAN LITERATURE 
 

Essential Question(s): How do rules of language affect communication? 

Enduring Understanding(s): Rules, conventions of language, help readers understand what is being communicated. 
 

NATIVE AMERICAN LITERATURE 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
6.  use a variety of modes of essay 

writing including description, 
examples to explain, reasons to 
explain, problem-solution, 
examples and reasons to 
persuade, personal, and 
compare/contrast. (10b) 

W.9-10.2a 
W.9-10.2b 
W.9-10.2c 
W.9-10.2d 
W.9-10.2e 
W.9-10.2f 
W.9-10.4 

• after reading a number of 
Native American poems, 
write an essay that 
concentrates on themes 
and symboL in Native 
American poetry. 

Teacher-generated rubric  
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III. PURITAN/COLONIAL PERIOD 
 

Essential Question(s): Why does a writer choose a particular form of writing? 

Enduring Understanding(s): A writer selects a form based on audience and purpose. 
 

PURITAN/COLONIAL PERIOD 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
7.   demonstrate knowledge of 

Puritanism and its influence on 
American literature. (8c) 

SL.9-10.1 
SL.9-10.2 
SL.9-10.10 

● given Ann Bradstreet’s 
poem,“Upon the Burning 
of Our House,” isolate and 
paraphrase evidence of 
Puritan beliefs. 

Group share  

8.   analyze a key scene or event in 
two different artistic mediums, 
noting similarities and 
differences. (8o) 

SL.9-10.7 
W.9-10.1a 
W.9-10.1b 
W.9-10.1c 
W.9-10.1d 
W.9-10.1e 

● after reading Arthur 
Miller’s 
The Crucible - select scenes 
from the play. Students will 
view scenes from a video 
presentation and read a 
film review of a movie to 
identify elements in a 
review. Then, students will 
write a review of the 
movie. 

Film Review Subtext app 

9. select an approach appropriate 
for the written message to be 
communicated. (10c) 

W.9-10.1a 
W.9-10.1b 
W.9-10.1c 
W.9-10.1d 
W.9-10.1e 
RI.9-10.8 
8.1.12.A.2 
9.2 

● using persuasive 
techniques 
and word processing 
software like Microsoft 
Word, write a letter to the 
editor, a travel brochure, 
or a travel log convincing 
the Puritans in Europe to 
move to the New World. 

Samples of student writing Microsoft Word 
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PURITAN/COLONIAL PERIOD 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
10. gain literal information and 

make inferences from literature. 
(8k) (3) 

SL.9-10.6 
SL.9-10.b 
L.9-10.5 

● after reading Jonathan 
Edwards’ sermon, “Sinner 
in the Hands of an Angry 
God,” and Barack Obama’s 
speech, “We the People, in 
Order to Form a more 
Perfect Union” identify 
persuasive techniques used 
in both to evaluate their 
effectiveness. 

Obama article 
 
T-chart, graphic organizer 
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IV. REVOLUTIONARY/NEOCLASSICAL PERIOD 
 

Essential Question(s): Why do readers need to pay attention to a writer’s choice of words? 

Enduring Understanding(s): Words powerfully affect meaning. 
 

REVOLUTIONARY/NEOCLASSICAL PERIOD 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
11. recognize and respond to the 

influences of various cultures on 
American thought, language, 
and literature. (8n) 

SL.9-10.6 
W.9-10.5 
8.1.12.A.2 

• after reading “What is an 
American?”, write a 
personal essay using 
Inspiration defining what 
an American is today. 

New Jersey State Writing 
Rubric 

Inspiration 

12. identify the characteristics of 
Revolutionary, Neoclassicalism, 
Romanticism, 
Transcendentalism, 
Naturalism and Realism. (8b) 

RI.1-12.9 
L.9-10.1a 
L.9-10.1b 
L.9-10.1c 
L.9-10.1d 

• after reading from Ben 
Franklin’s, Autobiography 
and Stephen Covey’s 7 
Habits of Highly Effective 
People, evaluate the 
author’s intent to create 
posters of their individual 
self- improvement plans. 

Student posters Pages 

13. recognize and respond to the 
recurring themes and patterns 
in American literature. (8m) 

SL.9-10.9 
RI.9-10.4 
W.9-10.4 
L.9-10.6 
RI.9-10.10 
SL.9-10.2 
SL.9-10.3 
SL.11-12.9 
W.9-10.4 
8.1.12.A.2 

• after reading Jefferson’s, 
“Declaration of 
Independence,” write their 
own declaration of 
independence following 
Jefferson’s organizational 
pattern. Students will then 
perform a dramatic reading 
of this for the class. 

Dramatic reading  
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V. ROMANTIC PERIOD 
 

Essential Question(s): Why do readers need to pay attention to a writer’s choice of words? 

Enduring Understanding(s): Words powerfully affect meaning. 
 

ROMANTIC PERIOD 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
14. recognize the figurative 

techniques and connotative 
meanings of words and phrases, 
and analyze how specific word 
choices impact meaning and 
tone. (8h) 

SL.9-10.4 
L.9-10.1a 
L.9-10.1b 
L.9-10.5a 
L.9-10.5b 

• after reading Bryant’s 
“Thanatopsis,” work in small 
groups with each group 
responsible for one section 
of the poem. Students must 
paraphrase their section and 
locate examples of figurative 
language. 

Teacher evaluation Other options “Psalm of Life,” or 
“To a Waterfowl” 

15. know the contribution of early 
men and women of letters to 
the formation of a distinctly 
American literary identity. (8d) 

SL.9-10.5 
RI.9-10.4 
RI.9-10.5 
RI.9-10.6 
RI.9-10.9 

• after reading Washington 
Irving’s short story, “The 
Devil and Tom Walker,” 
participate in a “fish bowl” 
activity. In this group 
project, students will be 
divided into three groups, 
each responsible for 
analyzing setting, theme, 
and characterization. Each 
group will present its 
findings in a closed 
discussion with the rest of 
the class observing. Students 
will be directed to focus on 
the uniquely American 
aspects of these three 
elements of the story. 

Teacher and peer 
evaluation of each group 

 
Fish bowl discussion 
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ROMANTIC PERIOD 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
16. define words in the context of a 

literary selection. (7a) 
SL.9-10.4 
L.9-10.4a 
L.9-10.4b 
L.9-10.4c 
L.9-10.4d 

• while reading Poe’s short 
story, “Hop Frog,” and Irving’s 
“The Devil and Tom Walker,” 
create a vocabulary list of 
unfamiliar words. Students 
will then guess at the 
meanings of the words using 
context clues and will 
compare their educated 
guesses with dictionary 
definitions.  A master list of 
these words will be created 
by the class. 

Vocabulary list  

17.  recognize reading as a process 
and develop specific 
metacognitive strategies to 
approach different types of text 
(non-fiction, poetry, fiction, 
drama). (8a) 

SL.9-10.10 
RI.9-10.1 
RI.9-10.8 

• after reading “Hop-Frog” and 
“The Devil and Tom Walker,” 
students will take a paired 
passage PARCC-style reading 
comprehension assessment. 

PARCC Assessment  

18. maintain a point of view 
appropriate to the reading 
audience.  (10d) 

 
use an appropriate vocabulary 
which is precise and distinctive 
relative to the purpose of the 
essay. (10p) 

 
delimit a single controlling idea or 
central purpose.  (10i) 

W.9-10.2a 
W.9-10.2b 
W.9-10.2c 
W.9-10.2d 
W.9-10.2e 
W.9-10.2f 
W.9-10.4 
W.9-10.6 
8.1.12.A.2 

• after reading Truth’s “Ain’t I a 
Woman,” and Douglas’s 
“From ‘What the Black Man 
Wants,”’ identify the 
persuasive techniques, define 
the target audience and give 
examples to support their 
opinion. Then read the Bill 
Cosby speech as a class and 
respond to exit card question: 
“Rank the speeches in order 
of their effectiveness and 
defend opinion.” 

Exit card “Dr. Bill Cosby speaks…” speech 
found at www.eightcitiesmap. 
com/transcript_bc.htm 
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ROMANTIC PERIOD 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
19. identify the components and 

devices of ballads, spirituaL, and 
folk tales understanding their 
influences on the development 
of American literature. (8g) 

W.9-10.1a 
W.9-10.1b 
W.9-10.1c 
W.9-10.1d 
W.9-10.1e 
8.1.12.A.2 

• read the text of Irving’s 
“Devil and Tom Walker” and 
identify Its folktale traits. 
Then conduct a web search 
for modern-day folktales to 
compare characteristics. 

Samples of student writing 
 
Teacher handout 

Suggested database 
www.scp-wiki.net 

20. utilize the prefixes, suffixes, 
roots, and patterns of verbal 
analogies to determine the 
meaning of unfamiliar words. 
(7b) 

SL.9-10.4 
L.9-10.4a 
L.9-10.4b 
L.9-10.4c 
L.9-10.4d 

• after reading Hawthorne’s 
“Young Goodman Brown,” 
and given a list of vocabulary 
words from the story, create 
verbal analogies with the 
words. 

Teacher evaluation of 
student 
use of vocabulary 

 

21. recognize elements of literature 
such as  characterization, theme 
and point of view. (8j) 

SL.9-10.1 
SL.9-10.2 
SL.9-10.3 
L.9-10.5a 
L.9-10.5b 

• after reading Melville’s 
“Bartleby the Scrivener” 
work in small groups with 
each group responsible for 
locating and analyzing one of 
the aspects listed in the 
proficiency, citing examples 
in MLA format. Groups will 
then present their findings 
to the class. 

Teacher evaluation See Bibliography for 
supplementary resources 

http://www.scp-wiki.net/
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VI. TRANSCENDENTAL PERIOD 
Essential Question(s): How does a listener understand a message? 
Enduring Understanding(s): Effective listeners are able to interpret and evaluate increasingly complex messages. 

 
TRANSCENDENTAL PERIOD 

PROFICIENCY/OBJECTIVE 
(Numbers in parenthesis indicate 

correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
22. recognize the act and 

importance of listening as 
receiving meaningful 
communication through 
effective collaborative 
discussions. (1a) 

 
recognize the act and importance 
of listening as a source of 
information, a stimulus to 
imagination and  creativity, and 
evaluation of the credibility of 
the source. (1b) 

 
recognize the act and 
importance of listening as an 
analytical operation of thinking 
in the listening process. (1c) 

L.9-10.1a 
L.9-10.1b 
L.9-10.1c 
L.9-10.1d 
9.2 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

L.9-10.3 

• take a transcendentalism 
survey testing whether they 
agree with the tenets of 
transcendentalism before 
reading the works of 
Emerson and Thoreau. 

• discuss their individual vieW 
in a large group, listening 
carefully to one another, 
and responding to and 
analyzing one another’s 
ideas. 

Class discussion YouTube video:  Ralph Waldo 
Emerson’s Self- Reliance 

23. experience and respond to print 
and non-print media through 
active engagement with 
appropriate methods of analysis, 
interpretation, and evaluation. 
(6) 

L.9-10.4 
L.9-10.6 

• after reading excerpts from 
Thoreau’s Walden, 
Emerson’s “Self-Reliance,” 
and Thoreau’s “Civil 
Disobedience,” students are 
given a specific quotation 
from each work to interpret, 
analyze, and present 
findings to peers. 

Student responses  
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TRANSCENDENTAL PERIOD 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
24.  organize, prepare, and present 

a spoken presentation clearly 
and expressively. (2) 

9.2 • after viewing McCullough’s 
speech, “You are not 
Special, “ compose a 
valedictorian speech 
assuming the persona of a 
transcendentalist. 

Speech rubric David McCullough’s speech, 
“You are not Special” on 
YouTube 
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VII. REALISM AND NATURALISM 
 

Essential Question(s): When is it appropriate to ask questions?  How do speakers express their thoughts? 

Enduring Understanding(s): Questioning and contributing helps speakers convey their message, explore issued and clarify their thinking. 
 

REALISM AND NATURALISM 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
25. identify within the short story the 

creation of a single effect and unity 
of impression.  (8i) 

SL.9-10.5 
WL.9-10.2a 
WL.9-10.2b 
WL.9-10.2c 
WL.9-10.2d 
WL.9-10.2e 
WL.9-10.2f 

● while reading Kate 
Chopin’s, 
“Story of an Hour,” 
periodically stop and 
predict what will happen 
next in the story. Then, 
take a PARCC-style reading 
comprehension 
assessment. 

PARCC Assessment  

26. read and respond to literature 
critically. (8l) 

SL.9-10.7 
SL.9-10.10 
9.2 

● after reading Bierce’s short 
story, “An Occurrence at 
Owl Creek Bridge,” and 
viewing the French film 
version of the same, 
compose a 
compare/contrast essay 
based on these two works. 

Teacher-generated rubric Google Docs 
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REALISM AND NATURALISM 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
28.  revise one’s own and 

another’s written text for 
content and organization. 
(10f) 

 
develop proofreading and editing to 
eliminate errors in grammar, spelling, 
and punctuation.  (10g) 

 
clearly define and fully develop the 
major ideas of the essay.  (10k) 

 
provide specific information to 
support all ideas using 
paraphrases with correct 
documentation.  (10l) 

 
organize the paper in a cohesive and 
coherent manner. (10m) 

W.9-10.5 
8.1.12.A.2 

 
 
 
 
 
 
 
 
 

W.9-12.2a 
 

 
 

W.9-10.2b 
W.9-10.2c 
W.9-10.2d 
W.9-10.2e 

● after completing a rough draft 
of the compare/contrast essay 
described above, revise and 
edit their papers - using Google 
Docs for peer review. Then 
search on-line databases for a 
literary criticism to add 
secondary source quotes. 

Teacher-generated peer review 
sheet 

Bloom’s Literary 
Reference, EBSCO 
Host, Gale’s Literary 
Index, JSTOR 

27. understand the denotative and 
connotative functions of words. (7c) 

L.9-10.1a 
L.9-10.1b 
L.9-10.3 

• while reading “Proclamation: 
Declaration of the Rights of the 
Child” and “Mandela’s 
Statement on International 
Children’s Day”, list familiar 
words with unfamiliar 
connotations, and then discuss 
the importance of connotation 
and denotation in literature. 
Respond to exit card: 
“Considering both pieces, what 
ways are Mandela and the UN 
working together to help 
children and how would their 
plans be in conflict with each 
other?” 

Class discussion 
 

Exit Card 

SpringBoard Level 5:  pp. 218 - 
222 
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REALISM AND NATURALISM 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
28.  identify the characteristics of 

Gothic, historical, regional, and 
romantic works and their 
contributions to the growth of 
American literature. (8f) 

SL.9-10.7 • while reading Twain’s 
novel, view excerpts of 
Born to Trouble to compare 
the impact of the novel 
then and today using 
viewing guides. 

Viewing guide See Bibliography for 
Video 
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VIII. THE MODERN ERA 

 

Essential Question(s): What values, lifestyles, and points of view are represented in, or omitted from media messages? 

Enduring Understanding(s): Media have embedded values and points of view. 
 

THE MODERN ERA 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
29. identify synonyms and 

antonyms. (7e) 
 

develop and demonstrate a 
proficiency in the varied, yet 
accurate, use of words in writing 
assignments. (7d) 

L.9-10.1a 
L.9-10.1b 
L.9-10.3 

• review the latest list of 
newest additions to the 
OED to discuss how 
language is specific to a 
time period and how words 
are malleable. Using a 
vocabulary list from The 
Great Gatsby or Glass 
Menagerie, discuss 
definitions and modern 
equivalents. 

Class discussion Merriam-Webster Dictionary 
app 

30. analyze the nature of twentieth- 
century American literature. 
(8e) 

W.9-10.2a 
W.9-10.2b 
W.9-10.2c 
W.9-10.2d 
W.9-10.2e 
W.9-10.2f 
W.9-10.4 

• after reading Fitzgerald’s 
novel, The Great Gatsby and 
Betty Anne Younglove’s 
“The American Dream”, 
support why you thing 
Gatsby is in pursuit of the 
American Dream using 
evidence from the novel 
and the essay in a personal 
response paper. 

Personal response paper Betty Anne Younglove’s, “The 
American Dream” 
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THE MODERN ERA 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
31. use appropriate prewriting 

strategies to organize the 
analysis of literature. (10a) 
unify individual paragraphs, 
provide transition between 
paragraphs, and provide for an 
adequate, yet comprehensive. 

W.9-10.4 
W.9-10.5 
8.1.12.A.2 

• after selected modern short 
stories, use a graphic 
organizer, such as 
Inspiration, to develop pre- 
writing ideas for a literary 
analysis task. (PARCC) 

Samples of students’ 
prewriting 

Inspiration 
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IX. POST MODERN ERA 
 

Essential Question(s): How does a speaker communicate so others will listen and understand the message? 

Enduring Understanding(s): A speaker selects a form and organizational pattern based on the audience and purpose. 
 

POST MODERN ERA 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
32. organize, prepare, and present a 

spoken presentation clearly and 
expressively. (2) 

L.9-10.1a 
L.9-10.1b 
L.9-10.1c 
L.9-10.1d 
L.9-10.2 
L.9-10.3 
L.9-10.4 
L.9-10.5 
L.9-10.6 

• will assume the role of one 
character (Character A) 
from one work and address 
a character from a different 
work (Character B) who 
deaL with a major conflict. 
Character A must provide 
Character B with advice 
about how to proceed with 
his/her conflict while 
staying true to Character A’s 
personality and offering 
advice that is plausible to 
Character B’s conflict. 

Speech See Authentic Assessment in 
Appendix A 

33. unify individual paragraphs, 
provide transition between 
paragraphs, and provide for an 
adequate, yet comprehensive, 
introduction and conclusion. 
(10n) 

RI.9-10.1 
RI.9-10.5 
RI.9-10.6 
8.1.12.A.2 

• after reading Beal’s, 
Warriors Don’t Cry develop 
a persuasive essay using 
Pages that argues which two 
characters were most 
valuable to Melba’s survival. 

Essay prompt, scoring rubric, 
guided peer review 
questions, self-assessment 

Pages 
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POST MODERN ERA 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
34. identify the characteristics of 

Gothic, historical, regional, and 
romantic works and their 
contributions to the growth of 
American literature. (8f) 

RL.9-10.4 
RL.9-10.9 

• after reading chapter 1 of 
Tim O’Brien’s The Things 
They Carried, find a literary 
criticism that speaks to its 
influence on post modern 
story telling to write an 
analytical paragraph. 

Analytical paragraph Pages 
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X. RESEARCH PAPER 
 

Essential Question(s): How do good writers express themselves? How does the process shape the writer’s product? 

Enduring Understanding(s): Good writers develop and refine their ideas for thinking, learning, communicating, and aesthetic expression. 
 

RESEARCH PAPER 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
35. select and limit the topic for the 

paper. (9a) 
W.9-10.6 
W.9-10.7 
8.1.12.D.2 
8.1.12.E.1 
8.1.12.E.2 

• read specific pages of the 
research manual in 
preparation for an open- 
manual quiz to get an 
overview of the research 
process. 

• given a suggested list of 
literary research topics, use 
library sources (critical and 
biographical) to choose and 
delimit a topic. 

Teacher-generated quiz 
 
 
 
 
 
 
 
Teacher evaluation 

Use Media Center databases: 
EBSCO, Gale’s Literary 
Index, JSTOR 

36. interact with and synthesize 
literary criticism and 
biographical material that is 
evaluated for authenticity, 
authorship, validity, and 
currency. (9b) 

 
use a variety of technologies as a 
tool for learning that evaluates 
the credibility and accuracy of 
sources utilized. (5) 

L.9-10.2 
W.9-10.6 
8.1.12.D.2 
8.1.12.D.1 
8.1.12.D.2 

• visit the media center for an 
orientation session with the 
media specialist, learning 
about print and non-print 
sources. 

Website evaluation form www.lib.berkeley.edu. 
owl.english.purdue. 
edu/owl/ 

37. compile an appropriate 
bibliography. (9c) 

W.9-10.8 
8.1.12.D.5 

• create bibliography cards or 
charts for useful/appropriate 
sources. 

Student bibliography cards or 
charts 

 

http://www.lib.berkeley.edu/
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RESEARCH PAPER 
PROFICIENCY/OBJECTIVE 

(Numbers in parenthesis indicate 
correlation with the course proficiencies.) 

 
Standards 

 
SUGGESTED ACTIVITY 

 

EVALUATION/ 
ASSESSMENT 

 

TEACHER 
NOTES 

The student will be able to:  Students will:   
38. write preliminary and final 

outlines to organize writing for 
coherence. (9d) 

W.9-10.5 
W.9-10.7 

• after doing preliminary 
research on a selected topic, 
compose a preliminary 
outline. 

Student outlines Inspiration 

39. compile relevant notes using 
note cards, graphic organizers, 
quote charts, or any other note 
taking method. (9e) 

W.9-10.8 • using the preliminary outline 
and appropriate sources, 
choose an organizational tool 
and format. 

Students’ organizational tool  

40. write a rough draft of the paper 
with appropriate use of 
parenthetical citations with 
primary and secondary sources. 
(9f) 
vary the lengths and types of 
sentences to improve fluency, 
style, and clarity of writing. 
(10o) 

W.9-10.1a 
W.9-10.1b 
W.9-10.1c 
W.9-10.1d 
W.9-10.1e 
W.9-10.7 
W.9-10.10 
L.9-10.2a 
L.9-10.2b 
L.9-10.2c 
8.1.12.A.2 
 
 

• using the completed note 
cards and the final revised 
outline, compose an initial 
rough draft of the research 
paper, focusing on 
appropriate sentence 
variety using Microsoft Word 
software. 

Sample of student rough 
drafts 

Microsoft Word 

41. proofread, edit and revise the 
first draft to eliminate errors in 
grammar, spelling, etc. (9g) 

L.9-10.1a 
L.9-10.1b 
L.9-10.2a 
L.9-10.2b 
L.9-10.2c 
L.9-10.3a 
L.9-10.6 
8.1.12.A.2 

• using completed rough 
drafts, grammar handbooks 
and the research manual, 
revise and edit their papers 
through peer review. 

Teacher-created peer review 
sheets 

See District Research 
Manual 

42. ascertain that the final paper 
conforms to the correct 
research format according to the 
Parsippany-Troy HilL SchooL’ 
Handbook for the Preparation of 
Research Papers and 
department guidelines. (9h) 

W.9-10.6 
W.9-10.8 
W.9-10.9a 
W.9-10.9b 
W.9-10.10 

• using the Parsippany-Troy 
HilL SchooL’ Research 
Manual, ascertain that the 
final paper conforms to 
correct research paper 
format. 

Teacher evaluation of final 
paper 

See District Research 
Manual 
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BIBLIOGRAPHY 
 
 

ADOPTED TEXTS 
Miller, James E. et. al., The United States in Literature (Classic Edition).  Illinois:  Scott, Foresman and Company, 1991. 
Revised: A Handbook for the Preparation of Research Papers.  Parsippany-Troy HilL Township SchooL, 2011. Schwelger, 
Robert A. Patterns of Exposition, Eighteenth Edition. New York: Pearson, 2007. 
Warriner, John E. and Francis Griffith.  Warriner’s English Grammar and Composition - Fourth Course.  New York: Harcourt, 

Brace, Jovanovich, Inc., 1977. 
Younglove, Betty Anne. “The American Dream.” Viewpoints. Ed. W.Royce Adams. D.C. Heath & Co., 1989. 235-239. 

 
REQUIRED SUMMER READING 

PHHS/PHS: Dumas, Firoozeh. Funny in Farsi. New York: Random House, 2004. Print. 
 

REQUIRED READINGS 
Bradbury, Ray, Fahrenheit 451 or Fitzgerald, F. Scott, The Great Gatsby or Knowles, John, A Separate Peace 
Miller, Arthur, The Crucible 
Williams, Tennessee, The Glass Menagerie (in text) or Eugene O’Neill, Long Day’s Journey 
into Night or Reginald Rose, Twelve Angry Men or William Inge, Picnic 
Twain, Mark, The Adventures of Huckleberry Finn 

Choose two (2) short stories from each of the time periods below: 
Romantic/American Classic:  Poe, Hawthorne, Irving, Melville, Bierce 
Realism/Naturalism: Chopin, Crane, Freeman, Harte 
Modern Era: Cather, Hemingway, Faulkner, Steinbeck, Welty, Vonnegut 
20th Century: McCullers, O’Connor, Updike, O’Brien 

 
Choose one (1) selection from each of the time periods below: 

Puritanism: Edwards, Smith, Bradford, Mather 
Revolutionary: Franklin, Crevecoeur, Jefferson, Paine 
Transcendentalism:  Emerson, Thoreau 
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SUPPLEMENTAL READINGS 
Wharton, Edith, Ethan Frome 
Masters, Edgar Le;. Spoon River Anthology 
Shakespeare, William; Much Ado About Nothing 
McCarthy, Susan Carol; Lay that Trumpet in Our Hands, or Melba Patillo BeaL, Warriors Don’t Cry 

 
SUPPLEMENTARY RESOURCES 
A General Study Guide:  An Agenda of Curiosity for Reading Fiction.  http://www.persoonal.ksu.edu/~/yman/english320/sg-general.htm. The 
Folger Shakespeare Library.  www.folger.edu/welcome.htm 
National Council of Teachers of English.  http://www.ncte.org/ 
The National Writing Centers Association.  http://www.2eolgae.edu/diw/NWCA.html 
Purdue UniveRSTy On-Line Writing Lab.  http://owl.english.purdue.edu/ S.C.O.R.E. 
CyberGuides.  http://www.sdcoe.k12.ca.us/score/cyberguide.html 
Yale-New Haven Teacher’s Institute.  http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml 
Springboard: English Textual Power Level 5. The College Board. 2014. 
Fare, Dennis M.Ed. PARCC ELA/Literacy Assessments. Research and Education: Piscataway, 2014. 
Teaching Tolerance. www.teachingtolerance.org/magazine. 

 
AUDIO-VISUAL RESOURCES 
An Occurrence at Owl Creek Bridge. Dir. Robert Enrico.perf. Roger Jacquet, Anne Cornaly 1962. Mnterey. 2004. DVD. Born to 
Trouble: The Adventures of Huckleberry Finn. Dir. Jill JanoW. 1999. PBS Video, 2000. VHS. 
The Crucible. Perf. Daniel Day Lewis and Winona Rider. 1996. Twentieth Century Fox. 2004. DVD. 

The Glass Menagerie. Dir. Paul Newman. perf. Joanne Woodward, John Malkovich. 1987. Cineplex-Oden Films. DVD 
12 Angry Men. Dir. Sidney Lumet. perf. Henry Fonda, Lee Cobb. 1957. DVD/Netflix 

 
SOFTWARE 
Microsoft Word 
Microsoft PowerPoint 
Inspiration 
Google Docs 
iPhoto 

DATABASES 
EBSCO 
Gale 
JSTOR 
Turnitin.com 

http://www.persoonal.ksu.edu/%7E/yman/english320/sg-general.htm
http://www.persoonal.ksu.edu/%7E/yman/english320/sg-general.htm
http://www.persoonal.ksu.edu/%7E/yman/english320/sg-general.htm
http://www.persoonal.ksu.edu/%7E/yman/english320/sg-general.htm
http://www.persoonal.ksu.edu/%7E/yman/english320/sg-general.htm
http://www.persoonal.ksu.edu/%7E/yman/english320/sg-general.htm
http://www.persoonal.ksu.edu/%7E/yman/english320/sg-general.htm
http://www.persoonal.ksu.edu/%7E/yman/english320/sg-general.htm
http://www.persoonal.ksu.edu/%7E/yman/english320/sg-general.htm
http://www.persoonal.ksu.edu/%7E/yman/english320/sg-general.htm
http://www.persoonal.ksu.edu/%7E/yman/english320/sg-general.htm
http://www.persoonal.ksu.edu/%7E/yman/english320/sg-general.htm
http://www.persoonal.ksu.edu/%7E/yman/english320/sg-general.htm
http://www.persoonal.ksu.edu/%7E/yman/english320/sg-general.htm
http://www.persoonal.ksu.edu/%7E/yman/english320/sg-general.htm
http://www.folger.edu/welcome.htm
http://www.folger.edu/welcome.htm
http://www.folger.edu/welcome.htm
http://www.folger.edu/welcome.htm
http://www.folger.edu/welcome.htm
http://www.folger.edu/welcome.htm
http://www.ncte.org/
http://www.ncte.org/
http://www.ncte.org/
http://www.ncte.org/
http://www.ncte.org/
http://www.ncte.org/
http://www.2eolgae.edu/diw/NWCA.html
http://www.2eolgae.edu/diw/NWCA.html
http://www.2eolgae.edu/diw/NWCA.html
http://www.2eolgae.edu/diw/NWCA.html
http://www.2eolgae.edu/diw/NWCA.html
http://www.2eolgae.edu/diw/NWCA.html
http://www.2eolgae.edu/diw/NWCA.html
http://www.2eolgae.edu/diw/NWCA.html
http://www.2eolgae.edu/diw/NWCA.html
http://www.2eolgae.edu/diw/NWCA.html
http://www.2eolgae.edu/diw/NWCA.html
http://owl.english.purdue.edu/
http://owl.english.purdue.edu/
http://owl.english.purdue.edu/
http://owl.english.purdue.edu/
http://owl.english.purdue.edu/
http://owl.english.purdue.edu/
http://owl.english.purdue.edu/
http://owl.english.purdue.edu/
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www.sdcoe.k12.ca.us/score/cyberguide.html
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.teachingtolerance.org/magazine
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml
http://www.yale.edu/ynhti/curriculum/units/1983/3/83.03.09xhtml


ENG217 ENGLISH II 32  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

APPENDIX A SAMPLE AUTHENTIC ASSESSMENT 



ENG217 ENGLISH II 33  
 
 
 

AUTHENTIC ASSESSMENT 
 
 
 
 
 
This part of the final exam will be a performance assessment. Using two of the major literary works studied this year, students will demonstrate an 
understanding of the development of characters, points of view and conflict through a first person point of view speech. 

 
Students will assume the role of one character (Character A) from one work and address a character from a different work (Character B) who deaL 
with a major conflict.  Character A must provide Character B with advice about how to proceed with his/her conflict while staying true to Character 
A’s personality and offering advice that is plausible to Character B’s conflict. 

 
Written Requirements 
The written piece must accurately reflect the perspective of Character A and the conflict of Character B. 
The written piece must reflect specific development of characterization, point of view and conflict. 
The written piece must contain specific references to the texts. 
The written piece should demonstrate a true understanding of the literature. 

 
Oral Requirements: 2-3 minutes length 
The student will demonstrate effective vocal and physical delivery skilL. 
The student will be familiar with the piece to be performed. 
The student will demonstrate poise during the presentation. 
The student will focus on creating and transferring meaning. 
The student will submit written piece to turnitin.com 
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ORAL PRESENTATION RUBRIC 
 
 

NAME   DATE   CLASS   
 
 
 

 4 3 2 1 
 
 

CONTENT 
Addresses all aspects of the 
prompt; clearly related to thesis, 
evidence of preparation 

Addresses most aspects of the 
prompt; not as organized 

Addresses some aspects of the 
prompt, but may not be clearly 
connected 

Information not clear; does not 
support topic 

 
 

COHERENCE 
AND 

ORGANIZATION 

shoW mature understanding of 
conflicts; clear conclusion; shoW 
control; floW together; succinct; 
well organized 

Most ideas presented in logical 
form; needs better transitions 
from idea to idea; connection to 
both texts is not as specific 

Concepts and ideas loosely 
connected; lacks flow; lacks focus; 
coherence problems in 
understanding the texts 

Choppy and disjointed; 
development vague; no apparent 
logical order of presentation; 
limited understanding both texts 

WRITTEN 
COMPONENT 

Written component submitted to 
turnitin.com 

N/A N/A Written component not submitted 
to  turnitin.com 

 
 
SPEAKING SKILL 

Poised, clear articulation; proper 
volume; steady rate; good posture 
and eye contact; enthusiasm; 
confidence 

Clear articulation, but not as 
polished 

Some mumbling; little eye contact; 
uneven rate; little or no 
expression 

Inaudible or too loud; no eye 
contact; rate too slow/fast; speaker 
seemed uninterested and used 
monotone 

 
 

POINT OF VIEW/ 
DELIVERY 

Student maintains the perspective 
of the character A and consistently 
addresses character B plausibly 

Student has minor lapses the 
perspective of the character A 
and, overall, addresses character B 
plausibly 

Student lapses from the 
perspective of the character A 
and/or inconsistently addresses 
character B plausibly 

Student speak from the perspective 
of character A and/or does not 
address character B 

USE OF DIRECT 
REFERENCES 

Effective use or direct references 
from both texts 

Less effective use of direct 
references from both texts 

Limited use of direct references 
from one or more texts 

No effective or any use of direct 
references 
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SUPPLEMENTAL TEXT (MODERN ERA) 
 

“The American Dream” 
 

The lament for the death of the American dream groW ever louder. And although verses may vary, the chorus is the same: The American dream is 
out of reach, unattainable. 

 
Some of the verses I hear most often: 

Young families cannot afford a three-bedroom house in the suburbs because the prices or interest rates or taxes are too high. 
The average family cannot afford to send its sons and daughters to “a Harvard” because the cost is equivalent to the total family income before taxes; 
moreover, there is not enough money to send the kids to a prep school to insure they can get into “a Harvard” even if they can come up with the money. 
Why, oh why, can’t the young people of today be guaranteed the dreams their parents had? 

 
First, let us get this dream business—and business it now seems to be—straight. The word dream is not a synonym for reality or promise. It is closer to 

hope or possibility or even vision. The original American dream had only a little to do with material possessions and a lot to do with choices, beginnings and 
opportunity. Many of the original American dreamers wanted a new beginning, a place to choose what they wanted and a place to work for it. They did not 
see it as a guarantee of success but an opportunity to try. 

 
The dream represented possibilities: Get your own land and clear it and work it; if nature cooperates, the work might pay off in material blessings. Or 

the dream represented the idea that any citizen with the minimum qualifications of age and years of citizenship could run for President even if he were born in a 
humble log cabin. He had no guarantee he would win, of course, no more than the man clearing his land was guaranteed a good crop. 

 
The preamble to the Constitution does not promise happiness, only the right to pursue it. 

 
This new elegy, however, seems to define the American dream as possessions and to declare that material things, power and money are our rights; 

we not only deserve them but maybe a free lunch as well. 
 

Whatever verse we have been listening to in this new song about the dream, we should recognize it as nothing more than a siren song leading us with 
Pied Piper promises. Let’s go back to the original idea—a tune we can whistle while we work to achieve the goal of our choice. 
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LANGUAGE ARTS SHOWCASE PORTFOLIO 
 
 
 

COURSE OF STUDY:   
 
 
 
 
 
 

Growth in Writing Entry 
Best Writing Process Entry 
Reading Process Entry 
Technology Entry 
Oral Presentation Entry (Optional) 

 
 
 

GROWTH IN WRITING ENTRY 

TABLE OF CONTENTS 

 
Selection – Expository Piece of Writing    

 
Targeted Skill: Grade  9 Development of introductory strategies 
 Grade 10 

Grade 11 
Grade 12 

Integrating primary sources 
Integrating primary and secondary sources 
Coherence (and adherence) to the thesis statement – attention to diction, clarity, unity 

 

Student Self-Assessment   

1. How did you go about writing this piece? How did you come up with the topic? 
2. What influenced you as you were working on this piece. 
3. Why did you select each of these pieces in your growth entry? 
4. What did you learn about writing and about yourself as a writer from composing these two pieces? 
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BEST PROCESS PIECE ENTRY 
 

Selection – Use of Writing Process    
 

Targeted Skill: Grade  9 Constructing an effective thesis statement 
 Grade 10 Research citations, note cards/quote chart, correct format 

distinguishing between revision end editing 
 Grade 11 Revision strategies – delimiting a topic, identifying fallacies, bias, and 

speculation in revising an essay’s argument 
 Grade 12 Effective revision techniques – synthesize, interpret, employ logical analysis, and 

form valid judgments 
 

List additional pieces included with this entry 
 
 
 
 
 
 
 
 
 
 

Student Self-Assessment 
1. How did you get started on this piece? How did you decide on a topic? 
2. What happened as you worked on it? How did you go about writing it? 
3. How did your ideas about the topic change from the beginning to the end of working on the piece? 
4. What were the hardest decisions to make as you worked on the piece? How did you make them? 



ENG217 ENGLISH II 40  
 
 
 
 
 

EVIDENCE OF READING PROCESS ENTRY 
 

Titles of pieces of work included in this entry:   
 

Targeted SkilL: Grade  9 Metacognitive responses 
 Grade 10 Using “think-aloud” reading strategies and rubrics to evaluate student responses 
 Grade 11 Using “think-aloud” reading strategies with poetry 
 Grade 12 Dialectic responses 

 
Student Self-Assessment 

1. How did you go about choosing the work sample you have included? 
2. What did you learn about the reading process from doing the work you have submitted? 
3. How does the work you have included show what happens in your mind during the act of reading? 
4. What do the work samples you have included show about your strengths and weaknesses as a reader? 

 
 
 

TECHNOLOGY ENTRY 
 

Title of work included with this entry   
 

Targeted Skill: Grade 9 Create and manipulate information, independently and/or collaboratively to 
solve problems and design and develop products. 

 Grade 10 Evaluate information sources for accuracy, relevance, and appropriateness 
 Grade 11 Make informed choices among technology systems, resources, and services 

in a variety of contexts. 
 Grade 12 Produce a multimedia product using text, graphics, moving images, and sound. 
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Student Self-Assessment 
1. Why did you select this work for the technology entry? 
2. What did you learn about technology? 
3. What did you learn about your strengths and weaknesses as a user of technology? 
4. What difficulties or challenges did you encounter as you completed this entry? What did you enjoy about the task? 

 
 
 

ORAL PRESENTATION (Optional) 
 

Title Presentation   
 

Targeted Skill: Grade  9 Teacher and peer evaluation rubric and a self-reflection 
 Grade 10 Effective use of persuasive speaking techniques in a 4-minute formal presentation 
 Grade 11 Content SkilL – develop meaningful messages, detaiL, sources 

Delivery SkilL – tone, voice modulation, eye contact, platform movement 
 Grade 12 Content SkilL – clarity, accuracy 

Delivery SkilL – diction, demeanor 
 

Student Self-Assessment 
1. Why did you select this piece for the oral presentation entry? 
2. What did you learn about speaking and about yourself as a speaker from preparing and delivering this oral presentation? 
3. How does this presentation show something about your strengths and weaknesses as a speaker? 
4. What difficulties or challenges did you fact as you prepared this oral presentation? What did you especially enjoy about this task? 
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PARSIPPANY-TROY HILL TOWNSHIP SCHOOL 

WRITING SKILL 
 

GRADE 8 
 

GRADE 9 
 

GRADE 10 
PROCESS-ORGANIZATION & STRUCTURE 

   
Review paragraphing. Refine skilL in 
writing introductory paragraphs, body 
paragraphs, concluding paragraphs. 
Introduction to introductory and 
concluding strategies 

Review effective introductory paragraph, 
body paragraph, and concluding 
paragraph development. 
Development of introductory strategies – 
linking information, background 
information, connections 

Introductory strategies and concluding 
techniques – quotes, anecdotes, statistics, 
analogy, compare/contrast, rhetorical 
questions, recapitulation 

 
Introduce the differences between 
summary writing and analytical writing 

Distinguish the different characteristics of 
summary writing from analytical writing 

Application of analytical writing skilL 

 
Introduction to literary analysis using a 
primary source and literary present 

Development of expository essay with 
primary sources and literary criticism 

Development of expository essay with 
primary sources and literary criticism 

 
Elaboration and development of topic 
sentences within a writing piece 

Topic sentences – role in an expository 
essay – development of the thesis 
statement 

 

 
Application of appropriate prewriting 
strategies 

Application of appropriate prewriting 
strategies 

Application of appropriate prewriting 
strategies (charts, cause and effect 
quotes) to organize the analysis of 
literature 
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PARSIPPANY-TROY HILL TOWNSHIP SCHOOL 

WRITING SKILL 
 

GRADE 8 
 

GRADE 9 
 

GRADE 10 
PROCESS-ORGANIZATION & STRUCTURE (continued) 

 
Development of revision skilL – paragraph 
development, elaboration of ideas using: 
examples 
dialogue 
description 
explanation 

Development of revision skilL for the 
expository essay with particular emphasis 
on the elements of the introductory 
paragraph 

Development of revision skilL for the 
composition of the essay: 
development of “preview sentence” 
use of quotes to support the thesis 
effective quote integration 
use of “summary sentences” to “close” 
the paragraph 

 
Development of conferencing skilL – 
clarity of feedback, specificity of needs for 
conference 

Continue development of peer review 
skilL 

Peer review skilL – refining the process of 
providing substantive feedback that is 
evaluated 

 
Development of editing skilL – subject- 
verb agreement, pronoun-antecedent 
agreement, verb tense consistency, 
sentence structure, parallelism, active, 
passive voice, word choice 

Continue development of editing skilL Continue development of editing skilL 

 
Reinforce the difference between revision 
and editing 

Demonstrate understanding of the 
difference between revision and editing 

Demonstrate understanding of the 
difference between revision and editing 

 
Introduction to delimiting a topic: 
use of questions/hypotheses 
graphic organizers 

Delimit a topic Delimit a topic 
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PARSIPPANY-TROY HILL TOWNSHIP SCHOOL 

WRITING SKILL 
 

GRADE 8 
 

GRADE 9 
 

GRADE 10 
PROCESS-ORGANIZATION & STRUCTURE (continued) 

 
Introduction to thesis statement 
identification 
practice in constructing and revising a 
thesis statement 

Construction of a thesis statement Provide for the seamless integration of a 
thesis statement in the introduction 

 
Self-assessment skilL – identify areas for 
strengths and improvement 

Self-assessment skilL – identify areas for 
strengths and improvement 

Self-assessment skilL – identify areas for 
strengths and improvement 

MECHANICS, USAGE & STYLE 
Introduction to various techniques related 
to style: 
sentence structure 
placement of topic sentence 
introductory paragraphs 
use of figurative language 
word choice 

Sentence variety – to improve fluency, 
style, and clarity of writing 

Sentence variety – to improve fluency, 
style, and clarity of writing 

 
Use of transitions 
structural device between paragraphs for 
coherence 
stylistic device within paragraphs for the 
smooth integration of ideas 

Internal coherence: 
relate support to the topic sentence 
relate topic sentence to the thesis 
review use of transition between 
paragraphs 
relate topic sentence to the thesis 

Internal coherence: 
relate support to the topic sentence 
relate topic sentence to the thesis 
review use of transition between 
paragraphs 
relate topic sentence to the thesis 
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PARSIPPANY-TROY HILL TOWNSHIP SCHOOL 

WRITING SKILL 
GRADE 8 GRADE 9 GRADE 10 

MECHANICS, USAGE & STYLE (continued) 
 
Use of formal and informal language – 
apply appropriate diction depending on 
audience 

Use of voice – personal narrative essay 
versus the expository essay 

Use of point of view that reflects the persona of a 
literary character 

 
Review simple, compound, complex 
sentences, parts of speech, use of commas, 
colons, semi-colons, and apostrophes, run-
on/fragment, capitalization. Introduce 
hyphens, dashes, brackets, parenthesis, 
ellipses 

Review simple, compound, complex 
sentences, parts of speech, use of commas, 
colons, semi-colons, and apostrophes, run- 
on/fragment, capitalization. Apply use of 
hyphens, dashes, brackets, parenthesis, and 
ellipses with quote integration. 

Review simple, compound, complex sentences, 
parts of speech, use of commas, colons, semi- 
colons, and apostrophes, run-on/fragment, 
capitalization. Apply use of hyphens, dashes, 
brackets, parenthesis, and ellipses with quote 
integration 

 
 Analyze a piece of text for appropriate use 

of hyphens, dashes, brackets, parenthesis, 
and ellipses 

Apply appropriate use of hyphens, dashes, 
brackets, parenthesis, and ellipses in student 
writing 

 
Vocabulary development – appropriate 
word choice to convey meaning 
multiple meanings of words 
context clues 
synonyms/antonyms 

Vocabulary development – to improve 
fluency, style, and clarity of writing 

Vocabulary development: 
to improve diction in writing 
to develop an understanding of connotation and 
denotation 
to apply structural analysis (SAT) 
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PARSIPPANY-TROY HILL TOWNSHIP SCHOOL 
WRITING SKILL 

GRADE 8 GRADE 9 GRADE 10 
PRODUCTS 

   

Refining various modes of writing – 
expository, narrative, persuasive, 
descriptive; develop an understanding of 
the characteristics, purpose, and audience 
for each mode. 

Expository essay – literary analysis Refine the composition of various modes of writing 
– narrative, descriptive, persuasive, expository 

 
Development of skilL in selecting writing 
topics – writing territories 

Writing a précis Writing a précis 

 
Journal writing – generate ideas for 
writing, reflect on writing 

Journal writing – generate ideas for writing, 
reflect on writing 

Journal writing – generate ideas for writing, reflect 
on writing 

 
  Compose a research paper whose focus is the 

analysis of literary elements, such as literary 
devices, symboL, explication of a literary piece, 
comparison of two works, study of an author’s 
style, or analysis of a theme 
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PARSIPPANY-TROY HILL TOWNSHIP SCHOOL 

WRITING SKILL 
   
 GRADE 8  GRADE 9 GRADE 10 

RESEARCH 
 
Using primary sources to support 
interpretation – quote integration 
essays 
literary journaL 
literary analysis 

Quote integration – use of MLA format 
introduction, description, lead in 
quote 
analysis, explanation 

Integration of fragment quote utilizing 
brackets and ellipses 
Use of secondary sources to support thesis 

 
Development of  note taking and outlining 
skilL 

Development of note taking skilL and 
outlining skilL 

Outlining skilL – to organize writing for 
coherence and cohesion 

 
Introduction to paraphrasing - modeL Paraphrasing Paraphrasing – use of literary criticism 

 
Evaluating sources for authenticity, 
authorship, validity, currency 

Evaluating sources for authenticity, 
authorship, validity, currency 

Evaluating sources for authenticity, 
authorship, validity, currency 

 
Reinforce appropriate use of parenthetical 
citations 

Reinforce appropriate use of parenthetical 
citations with primary sources 

Reinforce appropriate use of parenthetical 
citations with primary and secondary sources 

 
Introduction to work cited format Development of work cited format Development of works cited list and special 

rules governing form as cited in research 
manual 

 
Apply knowledge to avoid plagiarism for 
written composition 

Apply knowledge to avoid plagiarism for 
written composition 

Apply knowledge to avoid plagiarism for 
written composition 
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 POINTS 4 POINTS 3 POINTS 2 POINT 1 POINT 0 

WRITING / WRITTEN 
EXPRESSION 

--The student response 
addresses the prompt 
and provides effective 
and comprehensive 
development of the 
claim, topic and/or 
narrative elements by 
using clear and 
convincing reasoning, 
detaiL, text-based 
evidence, and/or 
description; the 
development is 
consistently 
appropriate to the 
task, purpose, and 
audience. 

--The student response 
addresses the prompt 
and provides effective 
development of the 
claim, topic and/or 
narrative elements by 
using clear reasoning, 
detaiL, text- based 
evidence, and/or 
description; the 
development is largely 
appropriate to the 
task, purpose, and 
audience. 

--The student response 
addresses the prompt 
and provides some 
development of the 
claim, topic and/or 
narrative elements by 
using some reasoning, 
detaiL, text- based 
evidence, and/or 
description; the 
development is 
somewhat appropriate 
to the task, purpose, 
and audience. 

--The student response 
addresses the prompt 
and develops the 
claim, topic and/or 
narrative elements 
minimally by using 
limited reasoning, 
detaiL, text- based 
evidence and/or 
description; the 
development is limited 
in its appropriateness 
to the task, purpose, 
and/or audience. 

--The student response 
is underdeveloped and 
therefore 
inappropriate to the 
task, purpose, and/or 
audience. 
--The student response 
demonstrates a lack of 
coherence, clarity and 
cohesion. 

 --The student response 
demonstrates 
purposeful coherence, 
clarity, and cohesion 
and includes a strong 
introduction, 
conclusion, and a 
logical, well-executed 
progression of ideas, 
making it easy to 
follow the writer’s 
progression of ideas. 

--The student response 
demonstrates a great 
deal of coherence, 
clarity, and cohesion, 
and includes an 
introduction, 
conclusion, and a 
logical progression of 
ideas, making it fairly 
easy to follow the 
writer’s progression of 
ideas. 

--The student response 
demonstrates some 
coherence, clarity, 
and/or cohesion, and 
includes an 
introduction, 
conclusion, and 
logically grouped 
ideas, making the 
writer’s progression of 
ideas usually 
discernible but not 
obvious. 

--The student response 
demonstrates limited 
coherence, clarity, 
and/or cohesion, 
making the writer’s 
progression of ideas 
somewhat unclear. 

--The student response 
demonstrates a lack of 
coherence, clarity and 
cohesion. 

 --The student response 
establishes and 

--The student response 
establishes and 

--The student response 
establishes and 

--The student response 
has a style that has 

--The student response 
has an inappropriate 
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 maintains an effective 

style, while attending 
to the norms and 
conventions of the 
discipline. The 
response uses precise 
language consistently, 
including descriptive 
words and phrases, 
sensory detaiL, linking 
and transitional words, 
words to indicate tone, 
and/or domain- 
specific vocabulary. 

maintains an effective 
style, while attending 
to the norms and 
conventions of the 
discipline. The 
response uses mostly 
precise language, 
including descriptive 
words and phrases, 
sensory detaiL, linking 
and transitional words, 
words to indicate tone, 
and/or domain-specific 
vocabulary. 

maintains a mostly 
effective style, while 
attending to the norms 
and conventions of the 
discipline. The 
response uses some 
precise language, 
including descriptive 
words and phrases, 
sensory detaiL, linking 
and transitional words, 
words to indicate tone 
and/or domain- 
specific vocabulary. 

limited effectiveness, 
with limited awareness 
of the norms of the 
discipline. The 
response includes 
limited descriptions, 
sensory detaiL, linking 
or transitional words, 
words to indicate tone, 
or domain-specific 
vocabulary. 

style. The student 
writing shoW little to 
no awareness of the 
norms of the 
discipline. The 
response includes little 
to no precise language. 

WRITING 
KNOWLEDGE OF 
LANGUAGE AND 
CONVENTIONS 

--The student response 
demonstrates 
command of the 
conventions of 
standard English 
consistent with 
effectively edited 
writing.  Though there 
mat be a few minor 
errors in grammar and 
usage, meaning is clear 
throughout the 
response. 

--The student response 
demonstrates 
command of the 
conventions of 
standard English 
consistent with edited 
writing. There may be 
a few distracting errors 
in grammar and usage, 
but meaning is clear. 

--The student response 
demonstrates 
inconsistent command 
of the conventions of 
standard English. 
There are a few 
patterns of errors in 
grammar and usage 
that may occasionally 
impede 
understanding. 

--The student response 
demonstrates limited 
command of the 
conventions of 
standard English. 
There are multiple 
errors in grammar and 
usage demonstrating 
minimal control over 
language. There are 
multiple distracting 
errors in grammar and 
usage that sometimes 
impede 
understanding. 

--The student response 
demonstrates little to 
no command of the 
conventions of 
standard English. 
There are frequent and 
varied errors in 
grammar and usage, 
demonstrating little or 
no control lover 
language. There are 
frequent distracting 
errors in grammar and 
usage that often 
impede 
understanding. 
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NEW JERSEY STUDENT LEARNING STANDARDS 

 

3 - English Language Arts 

8 - Technology 

9 - 21st Century Life and Careers 
 

 

 

 

http://www.state.nj.us/education/cccs/2016/ela/
http://www.state.nj.us/education/aps/cccs/tech/
http://www.state.nj.us/education/aps/cccs/career/
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